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	Penelitian ini bertujuan untuk mengetahui gaya kepemimpinan guru dalam pembelajaran bahasa Inggris di dalam kelas. Jenis penelitian ini adalah penelitian kualitatif dan data diperoleh dari semua guru bahasa Inggris yang berjumlah 4 orang di SMP N 1 Koto Baru, Dharmasraya. Dalam mengumpulkan data, peneliti menggunakan tiga instrument yaitu observasi checklist, catatan lapangan dan angket. Setelah menganalisa data, peneliti menemukan bahwa gaya-gaya kepemimpinan yang digunakan oleh semua guru bahasa Inggris adalah authoritarian, democratic, laissez faire, dan transformational, serta yang paling dominan digunakan oleh mereka adalah gaya kepemimpinan democratic. Secara umum, semua guru bahasa Inggris telah mengaplikasikan gaya kepemimpinan democratic dan transformational dengan efektif. Sedangkan pengaplikasian gaya kepemimpinan authoritarian dan laissez faire secara umum belum efektif.
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Introduction


Classroom is one of the places where a teacher and students interact to do teaching learning process. In the classroom, teacher has role more than the students because she or he cannot only give knowledge, but also create positive classroom climate so that the learning goal can be achieved well. The positive climate in the classroom can give good influence for students in receiving lesson. Creating the positive atmosphere depends on how the teacher leads the classroom. It means the teacher should have good classroom activities and management in teaching learning process because good classroom activities and management by a teacher will create a positive condition of class.

In classroom management, the teacher should apply her or his function as well as possible. She or he should know firstly about the students’ characteristics before managing the class. As the impact, knowing the students will help the teacher to decide what must be done and how it should be done, to give instruction that it should be done and to determine whether it has been done toward the students. It means the teacher should be able to plan, organize, lead and control all of activities and students in order that she or he can manage the class easily. These explanation related to teacher’s function in classroom management which Pretorius and Lemmer in Coetzee (2008: 55) state that function of manager is in terms planning, organizing, leadership, and control.

In addition, they explain that teacher’s functions as a planner, organizer, leader, and controller will influence the classroom management. As a planner, the teacher should prepare and provide all activities well before coming to the class. As an organizer, the teacher should be able to apply what she/he has prepared before. Next, as a controller, the teacher is expected to be able to guide the students about everything that they have been doing. Then, as a leader, teacher must be able to influent the students to implement what the teacher has planned and organized while controlling the students. All of those functions will carry good influence in classroom management if the teachers apply their functions effectively.  

It is clear that leading is one of teachers’ functions in classroom management. As a leader, teacher can influence the students to follow the rules and instruction with the purpose to achieve learning goals. In addition, good leader can also build good cooperation among the students. Then, as a leader, the teacher is expected to be responsible for her/his decision. 

Teacher as a leader in classroom management has different styles. The styles of leadership by the teacher may influence students’ attitude in the class and have impact on achieving learning goals. Consequently, the teacher should lead based on the existing classroom situation and condition. Therefore, the teacher must consider when and where to apply each leadersip style. It is supported by Moore (2001: 53) who states that teacher must change leadership style as the situation warrants.

There are many types of leadership style that can be seen from teachers. Every teacher may have different style of leadership in managing a classroom in English learning. Some experts, Moore (2001: 53-54), Sellnow (2005: 446), Fiore (2009: 15), Rogers (2011: 36-37), and Swerdlow (2013: 72-73) show three basic leadership styles as follows: authoritarian, democratic, and laissez faire. 

Authoritarian style

The first style is authoritarian leadership. Moore (2001: 53-54) explains that the teacher uses punishment and sharp voice to achieve compliance through the use of forceful external controls. It means as authoritarian, teacher uses pressure and power to make their students follow what they command. Teacher tends to force all of her/his desire without helping and guiding, even by using a put-downs toward students’ mistake. Besides, Fiore (2009: 15) argues that an authoritarian communicates with significant emotional when students do not understand with teachers’ explanation. Then, Rogers (2011: 36) also states that teacher whose authoritarian make direct comments toward students performance. It means if the students have mistake when performing in learning process, the teacher directly cuts the performance and comments on students’ mistake. 

Democratic style

Secondly, democratic style which seeks compliance through encouragement rather than demands. Moore (2001: 53-54) says teacher with this style are more warm and friendly. The teacher avoids criticism and put-downs so that the students can develop a sense of belief in themselves in teaching learning process. Then, she/he seems like helping students while facing difficulties in doing exercise. Additionally, the teacher guides the students whether they have mistakes. Fiore (2009: 15) adds that democratic teacher gives overview of task and steps clearly before work begin. Teacher also gives opportunity for students to share their idea about learning material. In addition, according to Swerdlow (2013:72), democratic teacher provides students to participate willingly without any demand in teaching learning process.    

Laissez faire style

The last is laissez faire style where the teacher is completely permissive. It seems like teacher gives a freedom for students to do what they want to do. Resources are provided, but teacher gives information only when asked. These explanations are supported by Fiore (2009: 15). Moore (2001: 53-54) also describes that teacher with this style are not too care toward students’ activities in the classroom so that learning process does not run well. Teachers only give command for students without certain rules in order that the students are free to implement the command or not. Another expert, Swerdlow (2013: 73) says that teacher uses his or her power very little and gives students a high degree of independence in their operations. Additionally, Sellnow (2005: 446) shares that laissez faire leadership style is nondirective and passive. It is cleared that teacher does not provide specific guidance or direction where students have no details of how they will get learning.   

Method

In this research, the researcher used qualitative research because the researcher only wanted to analyze teachers’ leadership styles. This reason is supported by Gay and Airasian (2000: 275) who explain that qualitative study determines and describes the way thing are. Related to the design of this research, the researcher described the dominant leadership style from English teachers that could be seen from questionnaire. 

The source of data in this research were English teachers in Junior High School 1 Koto Baru, Dharmasraya. There were four English teachers in that school as the source of data. Gay and Airasian (2000: 139) show that qualitative researchers should choose participants whom they judge to be thoughtful and who have information, perspectives, and experiences related to the topic of research.

 In this research, the researcher used observation and questionnaire to facilitate researcher in collecting the data. To collect the data, researcher used observation checklist form, field note form, and questionnaire sheet. The data collection was conducted for two weeks until the data have same pattern. After collecting the data, researcher analyzed them based on technique of data analysis proposed by Gay and Airasian (2000: 139), there are data reduction, classification, and conclusion.  

Results and Discussion

In this research, the researcher analyzed the teacher leadership styles. After explaining the data specifically, researcher found that there were four leadership styles that used by English teachers in English learning. The leadership styles were authoritarian, democratic, laissez faire, and transformational styles. Based on the indicators on the chapter II, there were many activities that implemented by the English teachers related to each of their leadership style. The result of this research can be seen from the table below:

Table 6. The result of questionnaire and observation

	Leadership Styles
	Meaning
	Result

	Democratic (85, 71%)
	Always used
	Effective

	Transformational (85%)
	Always used
	Effective

	Laissez Faire (60%)
	Sometimes used
	Ineffective

	Authoritarian (45%)
	Sometimes used
	Ineffective


Based on the data above, from all of the leadership styles, researcher found that the mostly dominant style that applied by English teachers in English learning was democratic style. For authoritarian, the English teachers got percentage 45%. It means that they sometimes used their authoritarian leadership style in English learning. Then, they also often used their laissez faire style in English learning because the percentage for laissez faire style showed 60%. After that, they always used democratic and transformational styles when English learning process. It was because the result of percentage for each style was 85,71% for democratic style and 85% for transformational style. From the result could be explained that the style mostly dominant used by English teachers in English learning was democratic leadership style.

 The teachers sometimes used their authoritarian and laissez faire leadership styles in English learning and they always used their democratic and transformational styles in English learning. Nonetheless, from each percentage of each style, democratic style had the highest percentage among all of the leadership styles so that democratic style was the style mostly dominant used by English teachers in English learning.

Furthermore, to implement each of style, English teachers did several activities that related to indicators on the chapter II. In applying authoritarian style, researcher found that the teachers used sharp voice to ask students used English, used put-down if students had mistake in pronouncing English, did not help students to face their difficulty in doing English exercise in the classroom, had emotional if students did not understand material given when English learning, and directly cut and commented if students had unwell English speaking performance in front of classroom. Generally, the authoritarian style that used by English teachers were not good and effective enough to be applied in English learning. Instead, there was activity of authoritarian style that effective used in English learning (Fitri and Hartini, 2020).

Moreover, in using democratic style, researcher found that the teachers gave advice without punishing students if they did not do English tasks and homework, gave encouragement so that students wanted to use English when English learning process, helped students to face their difficulty in doing English exercise, guided students when they had mistake in answering question, gave clear explanation and steps before students were given tasks, and provided students to participate willingly when answering question without demanding in English learning. There were some activities of this style gave positive impact, but there was also the activity which gave negative impact in English learning.

Besides, in implementing laissez faire style, researcher found that the teachers gave freedom for students to use Indonesian or Minang language when English learning process, never asked or gave students question after explaining material, did not control students when they did task or exercise, and gave freedom for students to discuss with their friends about learning material without guiding. Generally, the laissez faire style that used by English teachers were not good enough to be implemented in English learning.

In addition, in using transformational style, the teachers told the students if English useful for their future and brought them success in the future, motivated students to have self confident to speak English in English learning process in the classroom, gave encouragement to students to practice English out of the classroom which they had gotten in the classroom, and asked students to have creativity in doing English homework or tasks. All of the activities of transformational style that used by English teachers were effectively implemented in English learning (Siska, 2022).

Conclusion

After classifying the percentage of each leadership style from every teacher, researcher analyzed them to get the most dominant leadership style that applied by English teachers. For authoritarian, the English teachers got percentage 45%. It means that they sometimes used their authoritarian leadership style in English learning. Then, they also often used their laissez faire style in English learning because the percentage for laissez faire style showed 60%. After that, they always used democratic and transformational styles when English learning process. It was because the result of percentage for each style was 85,71% for democratic style and 85% for transformational style. From the result could be explained that the style mostly dominant used by English teachers in English learning was democratic leadership style.

Furthermore, in collecting the data by using observation, the participant of this research were En lish teachers. Almost two weeks the researcher conducted observation where every teachers was observed for four times. After observation, researcher got the data that related to teachers’ leadership styles in English learning. Based on the second and the third purposes of this research, the researcher found the data how the teachers applied their leadership styles and how the leadership styles that applied by English teachers in English learning. The result described that there were many activities that were done by English teachers in using their leadership styles when the researcher used observation checklist and there were many ways how teacher did those activities while the researcher wrote on field note sheet. In addition, the result found every teacher had different activities and in implementing their leadership styles, but sometimes they also had the same activities and ways in using their leadership styles. Those leadership styles that used by English teachers gave different impact in English learning.
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